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SCHOOL AID SHIPMENT TO TANZANIA  
Despatched 15 August 2013 (025TA.13) 

 
REPORT ON STAGE 3 MONITORING & EVALUATION FEEDBACK 

 

 
 
INTRODUCTION  
On 15 August 2013, as part of our ongoing collaboration with Aseri Katanga, founder of Computers 4 
Africa, School Aid despatched a consignment of educational resources to Tanzania.  The 
consignment consisted largely of reading, reference and textbooks, together with various items of 
stationery, and a few school bags.  
 
These resources were distributed among 12 recipient schools: 1 pre-primary school, 3 primary 
schools, 7 secondary schools, and a specialist nursing college.  Of these, six are in the Kagera region 
of Tanzania, and were nominated by Professor Wen Kilama, founder of one of the recipient schools. 
The other six – all secondary schools – were sourced by School Aid, and included two all-girls’ 
schools, one of them nominated by the First Lady of Tanzania.  
 
Initial feedback from seven of the schools was received in early 2014, with further information 
supplied later that year.  This report is based on feedback received following the final part of School 
Aid’s three-part monitoring and evaluation system, carried out during 2015.  
 
 

SCHOOL PROFILES 
The tables below provides summary details of the number of pupils, teachers and classes and class 
sizes for a) all 12 schools that received resources as part of this shipment, and b) those 7 schools that 
responded to all or part of the ME3 questionnaires and interviews. 
 
a) Summary data of students, teachers and classes for all recipient schools 

  Total Min/max Average 

 No students 5,392 139–1327 449 

 No girls 2858 76–724 260 

 No boys 1970 0–603  179 

 No teachers  6–19 16 

 No classes   8–25 7 

 
b) Summary data of students, teachers and classes for schools participating in ME3 

  Total Min/max Average 

 No students 3774 240–1568 539 

 No girls 2459 120–790 351 

 No boys 1725 0–778  246 

 No teachers  8–67 22 

 No classes   6–22 11 

 
 
 
 

‘May I sincerely thank you for your assistance, as we look forward to sustaining or even 
improving on our first ever attempt at these [National Standard Four] examinations. Your 
continued future support will be crucially important.’  Professor Wen Kilama, ESIIMI 
Schools, on their high ranking in their first National Standard Four examinations 
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USAGE OF RESOURCES 
Usage of the resources, and the number of teachers using them, ranged from ‘sometimes’ in two 
schools, to ‘fairly often’ or ‘a lot’ in  others. In most cases, the books were being used by individual 
students, although occasionally this was in small groups.  
 

 
 
The importance of libraries was mentioned by several schools, including ESIIMI Pre-primary and 
Primary, where ‘pupils use the library during library lessons and they don’t want to miss such a 
lesson’. The same school said that students also borrow books to read at home. Of the four schools 
that had a library, all reported that student access was ‘quite a lot’ or ‘a lot’, whereas members of 
the local community were using the library ‘a little’. Wama Nakayama Secondary School aspires ‘to 
make our school a centre of excellence by having [a] modern computerized library’. 

 
Quantitative data  

Question Average Response* 

How often are you using the resources? 3 

How many teachers are using the resources? 3.1 

How often do your students have access to the library 3.8 

How are you using the resources in the local community? 2.3 

*For key, see end of report  
 
 
BENEFIT OF RESOURCE 
Benefits derived from use of the School Aid resources were many, from the value of students using 

the books for private study, to the popularity of reading and story books and resultant 

improvements in vocabulary. Several schools highlighted the value of the resources for teacher 

research. 

At Ilulu Girls’ Secondary School, where there are no computers, they commented that IT books from 

School Aid have enabled teachers to teach this topic with the aid of computers from a nearby school.   

Quantitative data  

Question Average Response* 

What difference have resources made to teaching and 
learning in your school? 

3.3 

*For key, see end of report  
 
 
GENDER BENEFITS 

 
Of the seven schools that participated in this survey, two were all-girls secondary schools.  
Elsewhere, the gender balance was mixed – with one secondary school educating more than twice 
as many boys as girls, while the numbers in the others were roughly even.   
 
All schools were asked if there had been any specific benefits of the resources to boys or girls. Of the 
four possible responses (none, a few, some, a lot), the average from the respondent schools was ‘a 

‘Not only girls but boys also attending higher levels of achievements’ Mugana B Primary 

School 

.’ Emmanuel High School 
 

 
 

‘Most of the students use the books during their private hours for there [sic] home work’  
Ilulu Girls’ Secondary School 
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few’, indicating at least some positive benefits.  That said, schools that elaborated on this response 
indicated that boys and girls benefited equally from the resources.   
 
When asked if the achievement of girls had improved, however, schools’ varied from ‘some’ to ‘a 
lot’, and the average quantitative score increased to 3: ‘moderately higher levels of achievement’. 
 
Quantitative data (no respondents varied from 5 to 7) 

Question Average response* 

Have there been any beneficial effects specific to girls?  2 

Have there been any beneficial effects specific to boys? 1.8 

Higher achievement for girls   3 

*For key, see end of report  
 
 
SUMMARY OF DATA FROM INDIVIDUAL TEACHER INTERVIEWS 

 
 
Teacher profiles 
Interviews were conducted with 17 teachers representing six schools: two primary and four 
secondary.  Most of the interviewees were aware that School Aid had donated resources to their 
school. 
 
Benefits identified 
Overall, teachers considered that the resources had had ‘quite a lot’ of impact on learning outcomes, 
with eight teachers reporting even greater impact.  Reports on usage of the resources by teachers 
followed a similar pattern.   
 
Most teachers stated that the standard of English was appropriate for their students. Although not 
all felt that the books were relevant to the Tanzanian curriculum, there was some very positive 
feedback.  At Ilulu Secondary, three teachers paid tribute to the increase in the level of English 
among their pupils, and a similar comment was made by a teacher at Temeke Secondary. 
 
The impact of a school library was mentioned by many interviewees. At Wama Nakayama, they have 

enabled students to ‘build the habit of self study’. ESIIMI School, too, reports on the value of the 

library, and at Bwanjai Secondary, a ‘big number of students now are very interesting in novels 

reading’. 

Quantitative data (17 respondents across 6 schools) 

Question Average response* 

What difference have the resources made to literacy? 3.3 

What difference have the resources made to numeracy? 3.1 

How often do you use the resources in the classroom? 2.6 

*For key, see end of report  
 
 
SUMMARY OF DATA FROM INDIVIDUAL STUDENT INTERVIEWS 

 
 

‘These resources helped me know that reading and studying hard is the key to success’ 
Stephania Kaloli, Form III, Wama Nakayama 
 

‘Through School Aid I was able to know the story on calculation of first, second and third 
Newton’s law of motion from their sources.’ Physics and biology supervisor, Bwanjai 
Secondary School 
.’  Qacha’s Nek High School 
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Student profiles 
A total of 19 students were interviewed, from three primary schools, and four secondary schools.  
Most were aware of the resources from School Aid, and several had used the books in some way.  
 
Sciences were among the most popular subjects studied, with English mentioned by only four 
students, with aspirations leaning towards medicine and engineering.   
 
Benefits identified 
Almost all students interviewed had noticed a change or new activities in their school in the last two 
years.  Many commented on the benefits of having access to information that was previously 
unavailable, and on the consequent ability to increase their knowledge or understanding of 
individual subjects, and some cited an improvement in performance as a direct result of the 
resources.  
 
The effect of the resources on the students as individuals, and on their schools as a whole, appear 
from the statistics to be mixed, but this may be a misunderstanding – since all four students from 
Ilulu Girls’ Secondary School  were positive about these effects, yet rated their impact as ‘a little’ or 
‘none’.  One said that her knowledge had expanded ‘due to the explanations with good examples’, 
and all four talked about the enjoyment of reading fiction, and their intention to teach others about 
the value of books.  
 
This enjoyment of reading was mirrored by pupils in most other schools, who also highlighted 
additional benefits in the form of improvements in English, increased confidence to ask questions, 
and the value of the books for private study.   
 
Quantitative data (19 respondents from 7 schools) 

Question Average response* 

How have these resources affected your school? 3 

How have resources affected you as a student? 2.5 

*For key, see end of report  

 
NATIONAL EXAMINATIONS COUNCIL OF TANZANIA 
Statistical analysis of results in the National Standard Four Examinations for Tanzania (SFNA) reveal 
that in 2015, the ESIIMI School – one of the recipients of this 2013 shipment – was rated third out of 
102 district primary schools, 23rd out of 936 schools in the Kagera region, and 181st nationally, out 
of 16,657 schools. This is the first time that students from the school have sat these examinations, 
and founder Professor Wen Kilama tells us, ‘The School Aid donation contributed immensely to the 
good results.’  Both the other primary schools that benefited from the resources also did well. 
Mugana A ranked 10 out of 102 at district level, 80 of 936 regionally, and 847 of 16,657 nationally, 
and Mugana B 56 out of 102 at district level, 254 of 936 regionally, and 3,306 of 16,657 nationally. 
 
 
SUMMARY AND CONCLUSIONS  
In this final report on School Aid’s 2013 shipment to Tanzania, we are pleased to note that both 
students and teachers in all schools were continuing to derive substantial benefits from the 
resources received more than two years ago.  
 
We look forward to partnering with Professor Kilama for a second shipment, focusing on additional 
schools in the Kagera region.  
  
The full set of responses to questionnaires and interviews is available at the School Aid office. 
 

Tricia Hayne, School Aid African Projects Coordinator 
 21 April 2016 


